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Illiteracy is eradicated 


«The people are not only the creators of the 
material values, but also the only inexhaustible 
source of spiritual] values, the first philosophers 
and the first poets both ar far as time, and the 
beauty, and genius of their creations are concer- 
ned. The people are the origin of the greatest 
poems, of the most famous plays of world lite- 
rature, and of the most sublime of them all the 
history of universal culture». 


A. M. GORKY 


Eighty years ago, during a parliamentary debate 
over the state budget, Feizi Alizoti, one of ex-King 
Zog’s ministers and one of the most influential de- 
puties, declared: «In Albania today there are three 
secondary schools, and from these schools about 500- 
-600 students graduate annually as candidates for 
posts in the state administrations; the time will 
come when school graduates will have to become 
grocers’ apprentices... Proceeding from these consi- 


3 


derations I am convinced that all funds spent for 
fhe current education program is wasted money». 
He bitterly opposed opening schools in the country- 
side with the specious argument: «if peasants’ and 
shepherds’ children are to pursue their studies, then 
who will till the land, who will graze the sheep?» 

The Fascist Montanelli, an Italian adviser atta- 
ched to the Ministry of Education, suggested to King 
Zog that «Secondary schools... if they overfulfill the 
needs of the nation, are bound to become sources 
of intellectual] unemployement, one of the most dan- 
gerous forms of unemployement for a government 
based on order and class harmony, and not on bol- 
shevik subversion». Arguing the need of restricting 
vocational education, he wrote: «Up to now, the 
conditions for an extensive industrialization are not 
ripe. And this is fortunate for Albania, because 
those governments that have tried, or are trying to 
industrialize their countries, are generally in a sea 
of trouble». The fascist adviser went to such lengths 
as to advise King Zog that for tiny Albania with a 
population of one million, 900 elementary schools 
were quite sufficient. According to him, that was 
to be the limit, thus spelling eternal ignorance and 
illiteracy for the Albanian people. 

As an inevitable result of this policy, Albania 
was to linger in the darkness of mass illiteracy. More 
than 80 per cent of the population was illiterate. In 
rural and, especially, in mountain areas, illiteracy 
was as high as 90-95 per cent, the percentage being 
still higher among women. There were villages of 
hundreds of inhabitants where only two or three 
men could barely read and write. Under such condi- 
tions no technical and scientific progress was possible. 
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Thus, the People’s Power had to start the cul- 
tural revolution from the very beginning: and as a 
first task, it had to wipe out illiteracy. 

The battle against illiteracy actually began as 
early as the National-liberation War, in the partisan 
units and in the liberated villages and zones. 

The resolution adopted at the National Confe- 
rence of the Communist Party of Albania, held in 
March 1943, instructed the communists «to spread 
culture throughout the countryside by organizing 
courses against illiteracy, to give the broad masses 
of the peasants access to the culture they were denied 
by the former regimes.» 

After liberation, the campaign against illiteracy 
was raised as one of the main tasks of the time, and the 
Government, the State, the Party organs and mass 
organizations Focessed their attention on it. The 
People’s Assembly passed a special law which pro- 
vided that all illiterate citizens under forty were to 
attend reading and writing courses. Special inspectors 
were oppointed to supervise how this problem was 
being tackled. It was at that time that the slogan: 
«Construction requires knowledge, and knowledge 
requires learning», was launched. 

The campaign against illiteracy was carried out 
on two fronts: on one hand, schooling men and women 
under forty, and on the other, checking the spread 
of illiteracy among the young. 

It was an unprecedented striving towards edu- 
cation and enlightenment. Courses against illiteracy 
were opened everywhere: in enterprises, schools, 
clubs, city quartes and hamlets, with hundreds and 
thousands of people learning how to read and write. 

Almost without exception, the teachers directed 
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one or two courses each. Many other people, yourg 
and old, students, schoolboys and girls, played an im- 
portant part in making this campaign a succes. The 
Youth Organization launched the slogan: «Every young 
man and young woman should be able to read and wri- 
te». The Trade Union and Women’s Organizations did 
good work among the ranks of workers and women. 
The struggle against illiteracy became the concern 
of the entire society. 

The teaching program was not restricted to rea- 
ding and writing; elementary mathematics and other 
sciences were also taught. Later on thousands upon 
thousands of formerly illiterate people were able 
to attend courses at evening and part-time schools. 

From 1955 to 1965, as a result of 10 years of 
intensive work, illiteracy was wiped out among all 
men and women under forty. Many old people had 
also learned how to read and write. 

Realizing the danger that the many people who 
had just completed courses against illiteracy risked 
falling back into their former state if left uncared 
for, the mass organizations opened reading circles 
and elementary schools for adults. These elementary 
schools are still functioning in the villages. 

Albania has closed the chapter of illiteracy once 
and for all. It is now a relic of the past, a stain of 
the former feudal-bourgeois regimes. 


Strugsle for education and enlightenment 


Prior to liberation, Albania lay in the darkness 
of ignorance. Its educational system. if it could be 
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called a system, was an antipopular and backward 
one and was not based on any scientific criteria. 

During the period of the People’s Power, the 
educational system underwent radical transformation, 
both in form and content. A new system of national 
education was created. 

The rapid development of education had to go 
through several main stages. In the first years after 
liberation, the attention of the Government was cen- 
tered on imparting a mass character to education, 
to make it the property of the broad popular masses, 
and establish an all-sided educational system on prin- 
ciples which would meet the needs of a socialist 
society — a revolutionary school system in the spirit 
of the popular revolution and on the basis of Marxist- 
-Leninist ideology. The 1946 educational reform was 
the starting point in this direction. 

In August 1946, the People’s Assembly passed 
the Law on the Educational Reform which defined 
the structure of the educational system, its links and 
stages, and gave an orientation towards new ovro- 
grams and text-books, making radical and scientific 
transformations of its content possible. 

The 1946 Law on Educational Reform, and the 
all-round measures taken for its implementation, 
opened the road to a radical democratization of our 
people’s education. 

The most important measures that brought about 
its Cemocratization were: 

— Compulsory four-year schooling in general 
education, with the perspective of being transformed 
into a seven-year compulsory schooling. 

— Free of charge education in all categories of 
schools; 


— Unification of all seven-year schools of ele- 
mentary education, and the establishment of secon- 
dary schools of general or vocational education. For- 
mer village short-term schools, complementary 
schools, incomplete secondary and other types of 
schools, were abolished, as well as all admission 
examinations; 

— The reduction of the term of study at se- 
condary schools from 13 to 11 years, in the interests 
of the state, society and family; 

— The expansion of the school system by ope- 
ning new schools in areas convenient for children to 
attend; 

— The creation of a wide network of state boar- 
ding schools for workers’ and, particularly, peasants’ 
children. 

In addition, the educational reform also san- 
ctioned a series of other democratic and socialist 
principles of people’s education, such as the complete 
state, secular and mass character of schools, equal 
educational opportunities for boys and girls, the 
national character of all schools where only the Alba- 
nian language is used, etc. 

Radical changes also took place in school curri- 
culums and textbooks implying an entirely new pro- 
cess of teaching and educational work. 

The rapid development of our school may be 
illustrated by two examples: in the 1938-1939 school- 
-year there were only 643 elementary schools and 
1,349 teachers in Albania, while in the 1944-1945 
school-year, which was the first year of liberation 
when the country had just emerged form a devasting 
war with the majority of its schools burned down, 
demolished, closed or abandoned, the number of 
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elementary schools had risen to 928 with 1,743 tea- 
chers. In the 1945-1946 school-year there were 1,097 
elementary schools: one year later their number had 
grown to 1,609, that is, 512 new schools opened in 
a single year. 

At that time, the first steps were also taken 
towards higher education. In 1946, the 2-year Teac- 
hers Training College was opened in Tirana to train 
teachers for 7-year schools. Five years later, the 
Advanced teachers’ Training College, the Higher In- 
stitute of Agriculture and the Higher polytechnical 
Institute were founded. In 1952 the Higher Institute 
of Medicine, and in 1954, the Higher Institute of 
Economics followed suit. With the exception of the 
Higher Institute of Agriculture, all these Institutes 
were united in 1957 to form the State University of 
Tirana. In this period, the State Conservatory, the 
Higher School of Drama and the Higher Institute of 
Figurative Arts (later united to form the Higher In- 
stitute of Arts), the Institute of Physical Culture and 
Sports, the 2-year Teachers Training College in Shko- 
dra and 22 branches of the State University of Tirana 
and of other higher institutes, were also opened. 

During 1951-1952, compulsory four-year elemen- 
tary education was totally implemented throughout 
the country, and 7-year schooling was further exten- 
ded. and made compulsory in 1952. A complete system 
of vocational education was created up to 1955; hun- 
dreds of cadres were trained and graduated from 
the higher institutes of learning. 

The years 1955-1965 were a period in which 
education improved qualitatively and, particularly, 
ideologically. In 1960 the school system was re-orga- 
nized, important improvements were made in the 
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content, teaching methods and curriculums; scientific 
level was raised; measures were taken to link the 
school] with life and learning with work. Depending 
on the real possibilities of every region and town, 
production work and other new subject matter of 
a polytechnical character were introduced into the 
curriculums. Secondary schools were channelled into 
definite specialities (industrialor agricultural). During 
this period the 7-year school was converted into an 
8-year school of general education. 


increase in the number of teachers 
(in thousands) 
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Years 1938 1960 1970 
Numbers of teachers 
and professors ile sigdlengt 24.9 
of whom 
women mace up 0.4 4.1 12.4 


Following the adoption of these measures, edu- 
cation in Albania rose to a higher level. Our school 
advanced on the road of socialist revolution, treasu- 
ring and enriching the patriotic, secular, democratic 
and revolutionary traditions of the Albanian school. 

But the Albanian school system still suffered 
from weaknesses which hampered it in coping with 
the new tasks presented by the development of tne 
country in that period. The old system, particularly 
in secondary and high schools, did not adequately link 
teaching with production, and created conditions for 
the cultivation of petty-bourgeois intellectualism. 
Giving the masses access to schools, particularly se- 
condary and higher schools, was still a problem to be 
tackled. The old system was inadequate particularly 
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in solving the problem of narrowing the difference 
between mental and physical work, between town 
and countryside, and in combining teaching with 
school learning, physical and military education. 

The old educational system had to be done away 
with. The revolutionization of the school became a 
problem of the entire people. On the Party’s call, 
a mass discussion took place throughout the country. 
Hundreds and thousands of teachers, pupils and stu- 
dents, cadres of education, culture and production, 
and parents and working people from all walks of 
life, 160,000 in all, participated in discussions held 
at schools, enterprises, state institutions and agricul- 
tural cooperatives, Party and mass organizations, city 
quarters and villages. In addition to press contribu- 
tions, 600,000 people throughout the whole country, 
both at the center and in the districts, held about 
21,000 meetings and consultations. This proves, once 
again, that education is of great concern to the Party, 
the People’s Power, and society. 

It also testifies to the democratic spirit of the 
socialist system which, based on the proletarian dic- 
tatorship, is in continual development, constantly 
creating untimited possibilities for the collective 
thought of the broad masses of the working people. 

During the mass discussions, the education sys- 
tem as a whole was subject to criticism. It was an 
all-round effort to revolutionize the entire school 
system: the method of teaching, school structure 
and subject matter. The role of the school in so- 
cialist society, the achievement of the communist 
education of the younger generation as well as of all 
the masses, the essence of the process of communist 
education and its content, and other fundamental 
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problems of the school system were taken up for 
discussion. The discussions were not restricted within 
the limits of general political, ideological considera- 
tions, but were extended to the concrete problems of 
teaching. During the popular discussion, the practice 
of making a fetish of the role of the scnool and 
the teacher as the sole source of culture, was con- 
demned, and the thesis that learning is acquired in 
life, that school is part and parcel of life, and that 
life itself is a great continual school was brought 
forward. This conclusion is of great theoretical and 
practical importance in helping to correctly under- 
stand the place and role of the school, and the edu- 
cation it imparts to social life, because the communist 
education of the younger generation and of the wor- 
king masses is, in the final analysis, carried out not 
only through organized and systematic school educa- 
tion, but also in revolutionary practice, in revolu- 
tionary political and social productive activity and 
life, the latter being of particular importance. From 
the practical viewpoint, it is of decisive imvortance 
to fight against tendencies of encyclopedism and 
excessive erudition in school programs, of encumbe- 
ring the curriculums and texts with knowledge de- 
tached from practice and life, of one-sidedly overra- 
ting the culture gained from books and underrating 
the knowledge and education achieved through poli- 
tical and social activity, in ideological class struggle, 
in production work, in mass scientific experimenta- 
tion, in mass education and in the whole practice of 
life. 
During the discussions, the broad masses of the 
people brought up many ideas on the further revo- 
lutionization of the school system in its content, 
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methods and structure. The numerous discussions 
stressed the indispensability that, side by side with 
the teaching work, physical and military training of 
pupils and teachers should occupy an important place 
in the teaching process, so that the secondary school 
be constructed on the triangle: teaching — work — 
military training. The necessity of extending and mul- 
tiplying the types of schools higher than the 8-year 
school, was also stressed. Various ideas were expres- 
sed for the improvement of the content of the tea- 
ching material, particularly for the strengthening of 
the Marxist-Leninist ideological axis and the per- 
fection of the methods of teaching and education. 

Important initiatives for the expansion of the 
network of schoals and for the inclusion of the wor- 
king masses in them were taken during this great 
ponular discussion. New secondary schools were ope- 
ned in villages, and branches of the Advanced Tea- 
chers’ College and the Higher Institute of Agriculture 
of the State University were set up at the more impor- 
tant construction sites and plants such as at the 
«Mao Tsetung» hydro-electric power-station in Vau 
Dejés and at the «Tractor» plant in Tirana, and 
sO on. 

Criticism of the old system was accompanied with 
persistent work to find the most appropriate ways 
and means of promotins education. The whole body 
of teachers and the pupils and students were mobi- 
lized side bv side to find forms and methods of linking 
lessons with practice. The schools were turned into 
experimentation centres where the creative thinking 
of the masses was given free scope. Scientific expe- 
rimentation to discover the most rational forms of 
work engulfed all teachers without exception, both 
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in towns and countryside, both the old and young 
teachers. Every school, big or small, became a center 
of study. The majority of teachers wrote papers. Many 
of them engaged in experimental work for some 2-3 
years. The matters under consideration were pre- 
sented to the students and teachers for debate, and 
their suggestions were considered by special com- 
missions for each subject matter, or presented to the 
pedagogical councils of the schools. The results of 
this experimentation were discussed with the pupils. 
Questionaries greatly helped to attract the pupils’ 
attention to the main problems under study. The 
pavers were read at seminars and scientific sessions. 
Open door lessons and activities were organized to 
acquaint the masses of the people with the results 
of the exnerimentation. 

The problems of method and st:le of work did 
not remain vroblems of the teachers alone, but beca- 
me the problems of the pupils and their parents, 
who are best qualified to judge the results of the 
experiments. The acquaintance of the pupils and pa- 
rents with the aims of the experiments, the continual 
analysis of the results achieved, and the consideration 
of their ideas, have greatly increased their ideological 
preparation, have strengthened their feeling of res- 
ponsibility for all the problems of the schoo]. and have 
strengthened their ability to contribute to the prac- 
tical solution of the main problems concerning the 
school today. 

Every school has its own experience, which Is 
exploited and enriched with every passing year. The 
experience gained from various revolutionary under- 
takings. summed up and generalized, is preserved 
as 2 valuable asset for the work at school. Museums 
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have been set up at schools to preserve not only the 
documents related to the revolutionary movements, 
but also all the more important documents repre- 
senting the experience of the school. 

During the popular discussions for the further 
revolutionization of the school, the existing textbooks 
for all categories of school were analysed in detail. 
Many good ideas were expressed to further improve 
the textbooks in compliance with the new demands 
of this big popular assembly. The participants in 
discussions were led by the idea that the educational 
content of text-books is one of the most important 
components of the education of pupils and, without 
setting it on a correct ideological, scientific and peda- 
gogical basis, there cannot be complete communist 
education of the younger generation. Teachers, pe- 
dagogues, science and production workers partici- 
pated in editorial boards which were set up throughout 
the country to prepare some 500 textbooks on all 
subjects for 8-year and secondary schools. 

The mass line has been followed in compiling 
textbooks, thus making it possible for the teachers, 
pupils and parents to control the work done, and to 
assist with their remarks and discussions. All the 
textbooks were examined by teachers and other 
workers, free discussions on them were organized, and 
the suggestions made were taken into account by the 
authors. Besides this, before being sent to the Mi- 
nistry of Education and Culture for approval, the 
new textbooks were discussed by a broad circle of 
teachers and specialists. But these new textbooks will 
be checked time and again, and therefore discussions 
in the press still continue, even after their publi- 
cation. 
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The new textbooks preserve clear national featu- 
res, they reflect the Albanian life, the past, the 
democratic and revolutionary traditions of the Alba- 
nian people. 

They also reflect the relationship of theoretical 
knowledge with production. Concepts, theories and 
laws in textbooks are treated, closely linked with 
their application in life, in practice, in production 
and in technology. On the other hand, textbooks, 
especially technical books, reflect the problems of 
production, of socialist industry and agriculture, poli- 
tical problems, the successes of our country in the 
field of science and technology, the development of 
our technological-scientific revolution, etc. 


In this way, the development of popular 
discussion created the possibility of hearing 
the opinions of the broad masses of the people 
on the problems of the school. The conclu- 
sions of the popular discussion were presented 
at e special Plenum of the Central Committee 
of the Party, which, adopted the relevant de- 
cisions. At the end of 1969 the law on the 
new educational system was approved, sum- 
ming up and sanctioning the wisdom of the 
working masses aS expressed in the great 
popular discussion. 


New comprehensive and progressive 
educational system 


The educational system approved in November 
1969, is comprehensive and progressive, being one 
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of the most powerful weapons in the hands of the 
working class for the strengthening of the ranks of 
the people’s intelligentia, for the tempering of its 
loyalty towards socialism and for the education of the 
younger generation, which will lead the revolution 
onward to its complete and ffnal victory. 

It is based on socialist democratic principles, is 
imbued with the Marxist-Leninist ideology, and 
develops on the basis of the organic links between 
teaching, production work and physical and military 
education. 

Education in Albania is imparted to the youth 
through full-time schools, and to the workers and 
peasants through part-time schools. It is accessible 
through a complete and massive system of schools of 
various links, which are connected with one another 
and continually extended. 

The educational system consists of preliminary, 
8-year, general, secondary and higher education. 

According to the law on the new educational 
system, preliminary education is transformed into 
a link in the educational system, it is broad, but not 
compulsory. 


Development of Pre-school Education 


Togeea TS 1938 1966 1970 


Number of kindergartens 23 434 1423 
Children 2,434 23,085 47,524 
Teachers 40 1,004 2,440 


Preliminary education carries out the social edu- 
cation of children from 3 to 6 years old, ensures their 
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physical and mental development, imbues them with 
the basic principles of communist morality and pre- 
pares them for enrolment in school later on. Preli- 
minary education is available in kindergartens and 
in Children’s Homes. 

Eight-year education, the basic link of the edu- 
cational system, is general and compulsory for all 
children from 6 years old onwards. A3 a rule 8-year 
school is separated from the secondary school. It 
includes all classes from the first to the eighth. This 
category of schools teaches the pupils the funda- 
mental principles of ideo-political, moral, aesthetic 
and physical education, equips them with general 
knowledge, implants in them the love of work and 
teaches them to do simple work, to enable them to 
continue onto secondary education, and to eventually 
participate in social life and socialist production. It 
also imparts the first elements of military education. 

Vocational education is carried out on the basis 
of the 8-year school, being comprised of vocational, 
national and loca!, part-time or full-time schools, and 
various courses and schools which are not included 
in the regular educational system, but are opened 
according to the needs of the times. These schools 
serve to prepare and train young qualified workers, 
to raise the qualification of the workers and to train 
workers and handicraftsmen needed in the country- 
side. There are schools of this type in agriculture as 
well as in industry, and in the countryside as well 
as the towns. Being an appropriate means for the 
mass raising of the technical-professional level cf the 
workers and cooperativists, vocational schools, parti- 
cularly part-time schools, have greatly developed. In 
full-time vocational schools, eourses continue for two 
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years, mainly dealing with theoretical knowledge. 

As a rule, part-time and full-time vocational 
schools are relatively specialized. The training of 
young workers is also carried out through the form 
of «production apprentices», not as a component part 
of the regular educational system, but as an appro- 
priate means for the ensurance of qualified labor 
power, and this is also continually assuming more of 
a mass character. 

Vocational schools are opened and «production 
apprentices» are admitted on the basis of a state 
plan proceeding from the needs of the country for 
new labor forces. 

Secondary education is multifarious and is acces- 
sible through various secondary vocational schools 
and general secondary schools. In all the secondary 
schools, whether vocational or general education 
schools, the structure of the school year is the same 


Development of first-grade vocational education 


(Including only first-grade vocational schools 
for workers) 


Years 1938 1960 1970 


Schools 11 31 36 
Pupils (in thousands) 2,2 40 9,4 
Teachers 109 163 191 


The level of general culture in secondary vocational 
schools almost coincides with the level in the gene- 
ral secondary schools. Other characteristics of se- 
condary education are the strengthening of the poli- 
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technization of general secondary school and its close 
connection with production work. 

The new system envisages a wide extension of 
the network of secondary vocational schools, such as 
industrial, agricultural, building-construction schools, 
etc. Vocational schools of the social-cultural sphere, 
such as pedagogical, economic, medicine, art 
schools etc. are opened to meet the needs for tech- 
nicians and specialists in these branches. The new 
educational system marks an important step towards 
a more rapid development of part-time secondary 
schools for workers and cooperativists. These types 
of schools are generally highly specialized, have four 
year courses, one or several branches, and are set 
up at economic enterprises and agricultural coope- 
ratives or on a regional basis. 


Development of 8-year education 


1938 1960 1970 
(figures in - x © te kt 
percentage) s | - a % FS 
Be | § io Ss 

See ss te a 
Schools Oot 1.374 
Pupils (in thousands) 54,6 17,7 274,9 1163 555,2 260,7 
Regular education 54,6 17,7 2482 1123 4965 235,4 
Workers’ education — — 26,7 4.0» SGm © con 
Teachers (in thou- 1,4 0,4 8,6 (4: lala Met!) 9.1 
sands) 
In town Schools 132 187 
Pupils (in thousands) 24 10,9 101,1 43,0 1745 83,2 
Regular Education 24 10,9 87,1 39,8 163.6 78,6 
Workers’ education a — 14,0 3,2 10,9 46 


Teachers (in thou- 0,7 0,3 2,9 1,7 6,0 4,3 
sands) 
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In countryside 
Schools 

Pupils (in thousands) 
Regular education 
Workers’ education 
Teachers (in  thou- 
sands) 


Schools 

Pupils (in thousands) 
— Regular educ. 

— Workers’ educ. 
Teachers (in thou- 
sands) 

Vocational secondary 
education 

Schools (in thou- 
sands) 

Pupils (in thousands) 
— Regular educ. 

— Workers’ educ. 
Teachers (in  thou- 
sands) 

General secondary 
education 

schools 

Pupils (in thousands) 
— Regular educ. 

— Workers’ educ. 
Teachers (in  thou- 
sands) 


r Po ees 
425 
30,6 6,8 173,8 
306 68 1611 
306 68 12,7 
0.7 Ol 5,7 
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1938 1960 = -1970 

| “ ad | 
oe Bee 
‘o) 2 o a 
a ee 

| : fr, 
11 69 131 
17 04 29,9 89 804 32,8 
17 04 163 52 40.4 182 
— — 136 37 400 14,6 
0,1 Lo. 02 ee 
5 26 85 
09 04 141 40 501 18,6 
09 #04 «4996 27 199 84 
— — 45 13 30,2 10,2 
3 — Of oO1 19 | OB 
6 43 46 
0,8 158 49 303 14,2 
0,8 67 25 205 98 
— Oly a aid 
0,5 cern Crea 0,4 


General secondary school, relying on the re- 
volutionary triangle of teaching — production work, 
physical and military education — is to become po- 
lytechnical and be closely linked with production, 
no longer being the old secondary higher school inhe- 
rited from the bourgeois society and the privileged 
school of the elite which fostered intellectualism an 
careerism and the tendency to graduate, by ail man- 
ner of means, from the high schools with the sole 
aim of avoiding work in production and finding an 
easy job in administration. By overcoming these 
weaknesses, it has been transformed into an entirely 
new school, training young revolutionaries to 
be prepared to do any job for the good of their 
homeland and socialism. 

General secondary school preserves the former 
volume of subject matter of general culture. At the 
same time, it has achieved the linking of teaching 
with work from the theoretical and practical aspect, 
on the basis of the combination of some professions 
and where there is the possibility, on a single profes- 
sion basis, always according to the concrete condi- 
tions where the school is situated. This marks a fur- 
ther stage of its polytechnization. 

Secondary schools have six and a half months 
of lessons (including two weeks of physical educa- 
tion), two and a half months of production work, one 
month of military training and two months vacation 
(the first two grades have two months of production 
work and two and a half months of vacation). 


The same term and structure of the 
school vear in all kinds of schools, the parity 
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of the general cultural level in secondary 
vocational schools with that of the general 
secondary schools, the strengthening of the 
polytechnization of general secondary schools 
and of their links with production work — all 
these taken together, preserving at the same 
time the variety of secondary schools, mark 
a radical qualitative change in the whole sys- 
tem of our secondary education, in content of 
teaching and educational work of the se- 
condary school, and in its structure and me- 
thods. They mark a further deepening of the 
polytechnization of secondary education and 
open perspectives for its rapid extension 
among the masses of the people throughout 
the country including all of the school-age 
youth. 


Secondary education endows the youth with a 
sound Marxist-Leninist, scientific and polytechnical 
formation and, on the basis of the organic unity of 
teaching with production work and with physical 
and military training, ensures the necessary theore- 
tical and practical preparation of the pupils, so that 
they become capable of immediately taking part in 
social production, be prepared for the defence of 
the country, and be equipped with indispensable 
knowledge for the pursuance of higher studies. 


Both girls and boys graduating from genera}! or 
vocational secondary schools, in the town or in the 
countryside, must go through a probation period of 
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one year in production work before being eligible to 
pursue higher studies. 


During the probation period the pupils work 


together with the workers and peasants, doing any 
work the state needs within their particular spe- 
ciality as a rule, but always production work. 


The one year probation period in pro- 
duction after graduating from the secondary 
school is indispensable because, through it, 
the pupils are trained and tempered as revo- 
lutionaries in the midst of the working class 
or the cooperativist peasantry. In this way, 
pupils or students, working together with 
working people and peasants on the broad 
production front, during the school period, 
during the one year probation period after 
graduating from the secondary school, and 
later on, during the probation period after 
graduating from the high school, are educated 
by the example of the working class, to un- 
derstand the great importance of social! pro- 
duction, to abide by production regulations 
and discipline and take an active part in the 
whole political, ideological and cultural life 
of the workers. Thus, the probation period 
in production is a veritable sifting process 
for all those going to higher school, because 
the working class sends only those who have 
displayed revolutionary qualities to pursue 
high studies and become leading cadres of 
production. The probation period is that pe- 
riod during which the pupils (the future stu- 


dents) are directly supervised by the working 
class, and it is after its approval that they 
pursue higher studies. 


Higher education is available at the university 
and other institutes, on a part-time or full-time 
basis. Part-time higher education for workers and 
peasants, as one of the printipal forms for the further 
extension of education among the masses, is given 
at high schools and their branches. Workers who 
have graduated from secondary schools and who 
have been in direct production work for no less 
than a year, are eligible to pursue higher studies. 


Development of higher education 


—— ———— 
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Workers who have graduated from part-time vo- 
cational schools, prior to being admitted to the res- 
pective higher schools, as a rule, should pass through 
a one year course to complete their general, scientific 
and technical knowledge. 

The higher schools educate the young revolutio- 
nary specialists in the proletarian spirit, prepare them 
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ideologically and politically, train them on the basis 
of the demands of modern science and technology and 
of the needs of the development of the economy and 
culture and make them capable, from the theoretical 
and practical aspect, of working and defending their 
country. 

Studies in higher schools last 3-4 years and, in 
some faculties, 5 years. This term, for the time being, 
responds better to the task of making higher educa- 
tion the property of the masses, of ensuring a broader 
attendance of the workers and peasants, and particu- 
larly, of their children. The term of studies in part- 
-time higher schoois is, as a rule, one year longer 
than of the parrallel branches of full-time schools. 

The structure of the school-year in all higher 
schools and their branches is the same; seven months 
of studies (including physical culture), two months 
of production work, one month of military training 
and two months of vacation. 

The admission of students to higher schools is 
made on the basis of these fundamental criteria: 
their political origin, their proficiency in learning, 
their results at work and their behaviour in the pro- 
bation period. In the admission of pupils or students, 
especially to secondary or high schools which train 
cadres of the ideological] front, the criteria of politi- 
cal selection are rigorously observed. 

For admission to a higher school, together with 
the recommendation of the school collective, the 
teaching body and the youth organization, the pupil 
must also solicit the opinion of the working collective 
where he spent his probation period. The recommen- 
dation of the working collective is necessary and 
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decisive even for those who pursue their studies in 
part-time schools. 


The new educational system marks a 
further spread of education among the mas- 
ses. This is being carried out in two ways: 
first, by increasing the number of students 
in the existing branches of full-time schools, 
as well as by opening new branches and de- 
partments; second, by extending part-time 
education at the existing higher schools, as 
well as by opening branches where there are 
no higher schools. 


Specialization courses have been set up for 
the further qualification of the higher cadres. 
They are attended by persons who have gsra- 
duated from higher schools and completed the pro- 
bation period of work. In the future these cour- 
ses will be greatly enlarged in order to train highly 
qualified scientific cadres and specialists. 


Popular features of education system 


The popular character of the Albanian school is 
reflected both in the tasks and the role played by the 
school in social, economic and cultural life, as well 
as in its revolutionary content and form. It renders 
a first-hand contribution to the training and educa- 
tion of the new man with all-round communist qua- 
lities, loyal to the end to the cause of the Party, clo- 
sely linked with the working people, and undauntedly 
fighting for the construction of socialism and in de- 
fence of Marxism-Leninism. Man is the decisive fac- 
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tor in everything, but his active role at work and in 
life depends on his world outlook, political conscious- 
ness and cultural horizon, as well as on his technical 
and professional abilities. These are two sides of the 
same process of education, but in every case the 
ideo-political and moral education is of primary im- 
portance. 

The new school plays a great active role on the 
front of work for the economic and cultural buil- 
ding up of the country. Under the conditions of 
mechanization, automation of production and apli- 
cation of chemistry in industry, our school trains a 
suficient number of workers and cadres qualified 
for and capable to work in all the branches of the 
economy and culture, being able to carry the heavy 
burden of socialist construction of the country on 
their shoulders. It also aids in the continual raising 
of the theoretical and educational, cultural and scien- 
tific level of the working masses, especially of the 
working class in order to render it more prepared 
and better capable to fully play its leading role in 
our socialist society and exercise the effective, deci- 
sive and strict control of the working class in every 
field of life. From this point of view, the school 
renders a great contribution to the further strengthen- 
ing of the dictatorship of the proletariat and the 
ensuring of the complete and final victory of socia- 
lism in Albania. 

The new school also plays an important role in 
graduaily narrowing down, and eventually doing 
away with, the essential differences between mental 
and physical work, the old division of work, mak- 
ing room for the organization of production in such 
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a way that everyone may take part in productive 
work, that work in production becomes a means for 
the emancipation of the people. The essential dif- 
ferences between mental and _ physical work will 
only be completely abolished with the transition to 
the communist society. But, in Albania, vigorous 
measures are being taken at present for the gradual 
narrowing down of these differences, and to this end, 
the school has become a powerful lever which, on 
the one hand, serves for the continual raising of the 
cultural-educational level of the broad working mas- 
ses of town and countryside, and on the other, con- 
tributes to link the school youth, the future intel- 
ligentia, right from their school-days, with physical 
work, merging them with workers and peasants. 


The new school serves the gradual narrowing 
and eventual disappearance of the essential differen- 
ces between town and countryside, industry and 
agriculture, working class and peasantry; it gives 
the younger generation the possibility to quickly 
master in practice the whole system of production 
and, according to the needs of the society and per- 
sonal preferences, to pass through, in turns, from 
one branch of production to the other, from industrial 
to agricultural work and vice-versa, instead of leav- 
ing two different classes — the working class and 
the peasantry, two different categories of working 
people of the town and of the countryside, to carry 
it out. 

An important part is played by the new school 
in defending the country and socialism, both from 
the threats of the internal enemies and from any pos- 
sible foreign aggression. 
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On one hand, it educates the youth in the spirit 
of patriotism and readiness to make the extreme 
sacrifice if need be to lay down even their life for 
the defence of their country and socialism, and on 
the other, tempers the youth physically and mili- 
tarily, making every young man and woman a well- 
trained soldier. The realization of the three compo- 
nent parts of our new school — teaching, production 
work, military and physical education — is one of 
the principal ways to closely link the school with 
the whole political and social life. It creates favo- 
rable conditions for the active participation of the 
school youth in all revolutionary mass movements 
which have broken out and are emerging everyday 
throughout Albania and, in fact, is the concrete ap- 
plication of the militant slogan — to work, think 
and live like revolutionaries —- in the work for the 
education of the school youth. 

The new school endows the people with a ge- 
neral and sound educational and cultural, scientific 
and polytechnical formation. In the Albanian school, 
the organic linking of teaching and work, of theory 
and practice, is carried out by giving priority to 
theory. Work itself assists in this direction, because 
the pupils and students are tempered in production 
work from the political and ideological angle, are 
developed spiritually and physically and acquire the 
Style and method of work from the working class, and 
learn its spirit and discipline. At school, without in any 
way underrating practice and the absolute indispensa- 
bility of linking theory with practice, the time is 
devoted mostly to learning theory and science, while 
at the same-time fighting for the eradication of ten- 
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dencies of practicism and immature and narrow pro- 
fessionalism, against the underrating of theory and 
the tendencies of abstract and empty polytechniza- 
tion, as well as against conservative stands towards 
the results of modern science and technology, and 
towards the need of continually reflecting them in 
school work. 

The combination of work with teaching is a 
powerful means for the revolutionary ideological and 
moral education and tempering of the youth. 

Thus, the old bourgeois concept that school is 
the only place of learning is rejected and replaced 
with the new socialist concept that school is a 
place of both learning and working. 


Students attending instituticns ef higher education 
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Total of students 6,703 1,114 16,6 25,469 8.275 22,5 
Regular education 3,499 608 17,8 10.649 3,159 29,7 
Workers’ education 3,204 906 15,8 14,820 5,116 34,5 
The State Univer- 

sity of Tirana 4,556 791 17.4 13,614 4,394 32.3 
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The Higher Insti- 
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The Higher Insti- 
tute of Physical 


Culture —_- — 657 123. 18.9 
Regular education — —_-_ — 251 68 27.1 
Norkers’ education — —_—- — 401 558 13.7 


The 3-year Peda- 

gogical Institute 1,339 294 22.0 2,018 768 38.1 
Regular education 437 106 24.3 711 327 46.0 
Workers’ education $02 188 20.8 1,307 441 33.7 


workers 
attending high- 


-school branches _ —_- — 6,049 2,659 43.9 
The 4-year high 
school branches — —_-_ — 2,940 856 33.7 


The 3-year bran- 
ches of the Pe- 
dagogical Insti- 


tute. — — — 3,999 1,801 51.3 


The unity of teaching and work, of theory and 
practice, leads to the gradual polytechnization of the 
school. These, taken together, directly serve the task 
of narrowing down the essential differences between 
mental and physical work, by continually raising the 
cultural, educational, technical and scientific level 
of the workers to the level of the engineering and 
technical personnel. The gradual polytechnization of 
the school serves the cause of further deepening 
the technical and scientific revolution and the 
complete construction of the material and technical 
base of socialism in Albania. It also represents one 
of the ways to link mental and physical workers 
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still more closely together, to bring their cultural, 
educational and _ technical-scientific level closer 
together, as well as to make the work of the youth 
and of the whole population of the town and the 
countryside more fruitful. 

The third component part of the school, on the 
basis of the new educational system, is the physical 
and military training of the youth, pupils and stu- 
dents. The Albanian school, as one of the weapons 
of the dictatorship of the proletariat, responds to the 
tasks of the defence of the country. Right from the 
benches of school, the youth take up armes and are 
conscious, capable, and prepared to defend the 
country at any time and under any circumstances. 


Mass character of the school 


In the People’s Republic of Albania about one 
in three of the population attends school. During the 
1970-1971 school-year more than 661.000 people, that 
is, about 40 per cent of the population of more than 
6 years of age, attended different educational insti- 
tutions. This figure is 11,7 times higher than that 
of 1938. Today there is not a family without one or 
more of its members following some kind of studies. 


Extension of education among the broad masses 


TT 


ee ee ee ee. — 


| 1938 1960 | 1970 
* 
“Sar eae) & a 
Years 8 ve Zhi» heed xtelle aie 
iS “ ae NS Ge 
a — | 5 + | vo 
oH | a [ “ 


Pupils and students 
(in thousands) 564° 18,1 | 3155 12636 ‘670;6> 307,1 
33 


] | 2 
Pupils and students 
per 10.000 
inhabitants 091 307 
Students — — 


Ratio of the number of 
pupils and student 
to the total 


povulation 1-18 1-10 


3 m| ec J) 
1963 1618 3138 2959 


43 14 119 78 
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Today, within one year, the People’s Republic 
of Albania trains as many higher cadres as would have 
taken ex-king Zog 82 years to train in foreign coun- 


tries. 


The universities of European countries 


measure their history by centuries, whereas 
the State University of Tirana is not yet two 
decades old. Neverthelles, Albania has sur- 
passed some «advanced» countries in the pro- 
portion of the number of students compared 
with the total population. In Albania, there 
are 200 students per 10,000 inhabitants, whe- 
reas in the Federal Republic of Germany 
there are only 44 students per ten thousand 
inhabitants, in Italy 45, in Great Britain 68, 
in Portugal 30, in Spain 48, Switzerland 59, 
Gre. 


These data bear witness to the spreading of cul- 
ture among the masses. This feature is more evident 
in the new educational system, which aims at at- 
taining an ever wider extension of culture among 
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the masses. With the new system of education, our 
country has been changed into a big school, into 
a great hearth of education and learning. It creates 
favorable conditions for the whole people to work 
and learn, to create and make experiments and to 
develop production and science simultaneously. This 
is a thorough and all-sided cultura)-educational re- 
volution. 

The dissemination of culture among the masses 
is an unorecedented phenomenon in its proportions 
and aims. [t will ensure the rise of the cultural, 
educational, scientific, technical and professional 
level of the workers and coonerativists. It will make 
possible a more rapid educational development of 
the mountain regions, by gradually narrowing the 
difference and discrepancies existing among them 
and the other regions; secondary education in the 
countryside will be enlarged; more girls and women 
will attend secondary schools, which will help their 
further emancipation and the enhancement of their 
role in the politicial,economic and social life of the 
country. 

The education of the masses not only serves to 
satisfy the constantly rising demands of the economic 
and cultural development of the country, but, at the 
same time, it is a question of great ideological, poli- 
tical and social importance, continually raising the 
extent of the participation of the people in the entire 
political and social life of the country, further de- 
epening proletarian democracy, rooting out the evil 
of bureaucratism, gradually narrowing the differences 
between town and countryside, and between mental 
ard physical work, and preventing the emergence of 
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a privileged «elite» which might serve as a basis for 
the birth of revisionism. 
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In order to make education the property 
of workers, peasants and their children, and 
in order to continually widely disseminate it 
among the Albanian masses the great differen- 
ces in cultural levels at different schools 
have been done away with, preliminary 
examinations for the admission of students 
to higher schools and other forms of selection 
have been abolished, and all artificial barriers 
impeding the higher schooling of the masses 
have been eliminated. In Albania, the various 
links of the educational system are intercon- 
nected, and from the social viewpoint there 
is nothing to differentiate the kinds of edu- 
cation. In this way, pupils are not divided into 
categories, with some destined to remain 
workers and simple technicians, while the 
others — the «selected ones», the «most 
capable» — are destined to become intel- 
lectuals and advanced specialists. By rapidly 
spreading education among the masses, espe- 
cially secondary education, and gradually, 
higher education, by creating a variety of 
secondary schools, by unifying the levels of 
the basic scientific training given at secon- 
dary schools, and gradually, at full-time or 
part-time higher schools for workers and 
peasants, all obstacles impeding and restrain- 
ing the workers, peasants and their children 
from ovursuing the schools of their prefe- 
rence, are being removed. 


To enable everyone’ to attend school, 
vocational and evening schools have been 
set up at enterprises so that the workers 
may pursue studies without having to leave 
production work. Young and old people of 
different professions can now be seen sitting 
on school benches alongside carpenters and 
masons, turners and mechanics, all those who 
for this or that reason were not given the 
possibility of attending schools earlier. 


The adult education system was first created 
after liberation and began to take on a definite shape 
during the 1946-1947 school year, when the system 
of adult education in evening part-time schools was 
laid down. Later on, education through correspon- 
dence was organized. Today, these types of schools 
have undergone an unprecedented extension. Almost 
every enterprise has its schools of various categories. 


In order to assist the workers to attend 
school, there are a series of arrangements and 
decisions laid down for this specific purpose. 
In the first place, the part-time schools for 
workers coordinate their timetables with the 
shifts of the workers so they can attend les- 
sons. Evening schools or correspondence 
schools function three times a week. The 
worker or the employee who pursues studies 
during these three days, works only seven 
hours a day but is paid for eight. Those at- 
tending evening higher schools during these 
three days, work only six hours but are paid 
for eight. 
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By a decision of the Council of Ministers on 
April 21, 1967, workers or employees who attend 
part-time or correspondence schools are entitled: 

a) a 3 hour reduction of work a week without 
pay-cuts over the period they pursue courses at a 8-th 
year school or institution of secondary education, and 
up to 6 hours a week when they attend institutions of 
higher education. 

Mothers who attend part-time schools benefit, 
if they have no one in their families to look after 
their children, by a 6 hour reduction of their work 
week without a cut in salary. 

b) an extraordinary paid leave to attend exami- 
nations to the following degree: 

— three days for each examination are given 
for the passage from one year to another in the 8 
and 12 — year schools, and in first and second 
degree vocational schools, in part-time and corres- 
pondence schools; this leave, however, should never 
exceed 15 days a year. 

— twenty days of paid leave to attend examina- 
tions at part-time courses at higher schools; 

— eight days for the final examinations at 8th- 
year schools (whether an independent candidate or 
participant of part-time courses) 

— twenty-five days of paid leave for final 
examinations at higher schools (correspondence 
courses); 

— twenty-five days of paid leave for graduation 
examination at middle schools or higher evening or 
correspondence schools. Independent candidates be- 
nefit from this paid leave as well; 

— thirty days of paid leave for the defence of a 
thesis in evening or correspondence higher schools. 
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Extension of evening and correspondence schools 


| 
Year 1938 = §=1960 | 1970 
Pupils and students (in thousands) 58.4 35.5 670.6 
Normal education 58.4 272.0 957.0 
Workers’ education _— 43.5 113.6 


Owing to these favorable conditions and the 
interest taken by the workers themselves, 113,600 
people, or 39.5 per cent of the total number of pupils 
and students, pursued their studies in part-time 
schools of all categories for adults during the 1970- 
1971 school-year. 34,3000 people have graduated from 
part-time 6-year schools, 16,100 from _ part-time 
secondary schools, and 3,567 from higher schools. 

Every measure has been taken for the creation 
of the necessary material base so as to futher dis- 
seminate education among the masses. For example, 
for the extension of preliminary education alongside 
the measures for the training of cadres and the 
ensurance of the material basis by the State, a great 
contribution has been made by the whole society. 
The State planning organs envisage the enlargement 
and the increase of the number of kindergartens in 
towns and especially in the countryside every year. 
On the other hand, many kindergartens are being 
opened by the enterprises themselves, and especially 
by the agricultural cooperatives, relying on their 
own resources. As a result of this, from 1965-1970, 
the number of kindergartens trebled from 428 to 
1,423, and the number of children attending increased 
from 25 thousand to 47.5 thousand. 
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For the complete realization of 8-year education, 
new schools are being opened, especially in the coun- 
tryside. On the basis of the needs, conditions and 
concrete possibilities, many secondary schools and, 
in the first place. vocational schools are being opened. 
not only in the towns, but also in the countryside and 
enterprises. 

Great work is being done to train thousands of 
educational cadres needed to implement the new edu- 
cational system. Likewise, measures have been taken 
for the extension and enrichment of the teaching 
and technical-material base of the school system, in 
compliance with the new tasks. 


Favorable study conditions 


The socialist state has created all the possibili- 
ties for the workers and their children to pursue 
studies. In Albania education is free of charge for all 
categories of schools and the state defrays the 
expenses. During 1971, the expenditure for education 
and culture made up 12.5 percent of the total budget. 
The state invests more than 24,000 leks for every 
student who pursues his studies for four years in 
any of the faculties. 


Pupils and students are exempt from any 
kind of taxes, and they profit from the sys- 
tem of bursaries, which is wide--spread in 
Albania. 


Under the past anti-oopular regimes, the state 
accorded only a small number of scholarships, but 


4() 


these were given to the sons of the big landowners 
and merchants. It was something quite extraordinary 
for the sons of workers and peasants to get scholar- 
ships. 

After liberation, in order to help the children 
of the working people pursue studies, the socialist 
state has been extending the system of scholarships 
with every passing year. Thus, today, about 60 per 
cent of students pursue their higher studies with the 
aid of state bursaries. The number of bursaries for 
pupils of various other categories of schools is also 
considerable. Suffice it to mention that in 1969 the 
number of secondary school pupils receiving bursaries 
was five times the total number of pupils attending 
secondary schools before the liberation of the coun- 
try. Of the pupils attending vocational schools 65 per 
cent are on bursaries. 


In many Albanian towns there are state 
boarding schools which are a great assistance 
to large families. The boarding-schools have 
all the necessary conditions for the physical 
and intellectual development of the children: 
school, lodgings, dining halls, cultural and 
sport facilities, etc. 


One of the principal task of the boarding 
schools is to inculcate in the children a love of work. 
At these boarding schools selfhelp has become a habit 
for the pupils and students. 

In distributing bursaries, especially in those 
specialities needed for the countryside, peasant pu- 
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pils are given preference, especially girls from the 
remote mountain areas, who after graduating return 
to their villages to practice their profession. 

Likewise, initiatives have been taken to set up 
boarding-schools at agricultural cooperatives. The 
wealthier cooperatives not only lodge their own 
children in these schools but also those of the 
highland cooperatives which are incapable as yet of 
setting up their own boarding-schools. This is also 
an effective means of further spreading 8-year edu- 
cation throughout the country. 

The state has also created a series of facilities 
such as admission to students dining halls where 
meals are served at low prices, free of charge use of 
amenities such as bathrooms, laundries, etc., admit- 
tance to cultural activities at a reduced price to as- 
sist pupils and students. 

At the State University and higher schools, great 
importance is laid on the recreation of the students 
and to the organization of spare-time activities, with 
the objective of the further ideo-cultural, artistic and 
scientific formation of the youth. Some categories of 
pupils and students, besides receiving the regular 
cursaries, also get hooks ane elething free of charge. 

The Student’s Town is situated amidst the green 
hills of the capital. At the entrance there is a 
modern cinema-club. Inside, there is a library, a cof- 
fee-bar and halls for playing chess and table-tennis. 
On the other side there is a lecture hall where the 
students hold animated discussions on social and 
scientific problems. The cinema always has good 
films on show; the student’s artistic circles regularly 
engage in various activities: sports teams are trained 
and compete on different sports grounds and they 
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have often won honorable places in national sports 
events. 


Deepening of socialist democracy in schools 


The further revolutionization of the school sys- 
tem also affects the method of directing people’s 
education and school work. In Albania, the bureau- 
cratic and technocratic opinions that education and 
school are the field of work of teachers and lectures 
alone, have been rejected and replaced with the new 
concept that education and school are problems con- 
cerning the whole people and the whole society. This 
is linked with the persistent application of worker’s 
control and of the line of the masses in guiding 
people’s education and school, with the application 
of a broadly understood socialist democracy for the 
solution of all educational problems, not only of the 
school, but of the society as well. It is precisely along 
these lines that an effective control of the working 
class over education is ensured. The Albanian school 
is based on the principle of democratic centralism. 

The consolidation of the state centralized leader- 
ship in education and in the genera! direction of the 
school does not restrict but, on the contrary, requires 
the extensive avplication of the line of the masses, 
and provides for the broad participation of the 
school and student youth, as well as the working 
masses, in fhe management of the school. This parti- 
cipation, achieved through the most democratic 
methods, does not weaken school discipline but, on 
the contrary, makes it more conscientious. 


43 


The deepening of socialist democracy at school 
is reflected in the measures for the internal democ- 
ratization of the school life, for the revolutionization 
of the teacher-pupil and lecturer-student relations, 
for the enhancement of the role of the youth and 
pioneer organizations and for the introduction of mass 
undertakings as one of the methods of school edu- 
cation. At the same time, these measures are meant 
to go beyond the school and render the school and 
student youth as a force of revolutionization of the 
whole life of the society. The entire internal life of 
the Albanian school is now characterized by socialist 
democracy, proletarian discipline and the self-activity 
of the pupils and students in revolutionary coopera- 
tion with the educational personnel. 


In this field, the establishment of correct 
relations between pupils and students, on the 
one hand, and teacher and lecturers, on the 
other, assumes great importance. New rela- 
tions of work, stripped of any bureaucratic or 
formalistic spirit, have now been established 
between teachers and pupils. The class- 
rooms and auditoriums have become places for 
the discussion and solution of many impor- 
tant problems preoccupying the minds of 
both teachers and students, such as school 
programs, individual study, examinations, 
etc. 

The discussion is frequently initiated 
from a flash-poster, and develops into a lively 
and active meeting of the collectives of 
teachers and students and of youth organiza- 
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tions. Representatives of the teaching council, 
the chiefs of departments, and deans, are 
invited to attend. 

All the present programs of the high 
schools of the country were subjected to a 
broad and detailed discussion by the collec- 
tives of students and youth organizations and, 
therefore, bear the stamp of the students 
demands. 


A wide discussion is underway concerning the 
methods of teaching and the control of knowledge. 
After lecturing, the professors have made it a habit 
to solicit the opinion of the students about their 
methods and manner of explaining the lessons. 
Special consultations are organized for this purpose 
and the suggestions of the students are almost im- 
mediately reflected in the process of teaching. 

The students have frequently criticized conser- 
vative methods of teaching, and dreary and dull lec- 
tures. They have also expressed revolutionary and 
progressive ideas on the way of controlling knowledge. 
Pedantic forms of examinations are now being 
reviewed, for they were not aimed at assessing 
acquired knowledge, but forced the student to cram 
his mind with unecessary and trivial matter. 

The correct organization of school life, especially 
at higher and secondary schools, relies a great deal 
on the self-activity of pupils and students. This finds 
concrete expression both inside and outside the class- 
room and school, and in a whole range of school 
activities. The students organize control and self- 
-discipline, reciprocal aid in learning, cleanliness at 


AA 


school and in the dormitory, manage their common 
property, and organize cultural, artistic and sports 
activities, etc. This is characterized by a sound revo- 
lutionary spirit of cooperation, unity, solidarity, and 
communist friendship among pupils and students, as 
well as between them and the teaching, technical 
and administrative personnel of the school. 


The application of the principle of pu- 
pil’s and students’ self-activity in their par- 
ticipation in the administration of school life 
is attained by them electing their own repre- 
sentatives to the various school organs in the 
organizational, teaching, cultural and poli- 
tical life of the school, without ever encroach- 
ing upon the competences of the correspond- 
ing state organs. This brings about the further 
enhancement of the role and activity of the 
youth and pioneer organizations at school. 


For example, such is the case at the Tirana State 
University. The Students’ town at the State Univer- 
sity is run by as Central Council composed of 
students. 

The students have their own representatives in 
the various university departments. They are charged 
with the task of voicing the demands of the students 
and informing them about the decisions taken; as a 
rule, every meeting is attended by the secretary of 
the youth organization of the departments. Many of 
the dean’s important decisions are taken upon sug- 
gestions from the youth organization, which considers 


46 


and discusses the problems’ beforehand with the 
students. 

The level of the training of students and of 
their consciousness, self-control and_ discipline have 
been greatly raised due to the application of democ- 
ratic principles in school life. 

The deepening of democracy presupposes the 
strengthening of proletarian discipline. Both teachers 
and lecturers, pupils and students are imbued with 
this spirit. The establishment of such a proletarian 
discipline requires the all-round development of 
criticism and self-criticism among the masses of teac- 
hers and lecturers, pupils and students, as well as 
the strengthening of the all-round control over the 
work at school. 

Within this framework, the consolidation of the 
links between the school and the parents of pupils 
and students, assumes great importance. The parents 
take an active part in the solution of school problems. 
They cooperate in all fields for the welfare of the 
schoo! and their children. 

In Albania in general there is not a single pro- 
blem of importance regarding the students and the 
youth which has remained unsolved. The People’s 
Power has created conditions for complete harmony 
between the social and individual interests of the 
youth and students. 


The question of finding a job after gra- 
duation is not a problem for the Albanian 


student. Frequently they are assigned a work 
post even before receiving their diplomas. The 
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people’s economy is in great need of quali- 
fied cadres. Every corner of the country se- 
eths with construction work. The uncertainty 
of whether they will find a job after gradu- 
ation or not, everpresent in the minds of their 
fellow students in the capitalist countries, is 
something unknown in Albania. 


ee 


Leké 1.50 


